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ROMANIAN GEOGRAPHICAL HIGHER EDUCATION.
DYNAMICSAND CHALLENGES
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Abstract. Romanian Geographical Higher Education. Dynamics and Challenges.
The present paper offers an example of the drancatisequences due to a chaotic
passage from the communist society to the demacoate, on the higher education
system. The Romanian higher education simply explaafeer 1990; the number of
students increased eight times. An even highedtveas recorded by the geographical
education: from 400 students to about 20 000. Tdeses of such an impressive
increase were several elements, both objective sarjective. The first category
includes the lack of teaching staff in the secomdatucation and of specialists in
varied fields (territorial planning, tourism, cagtaphy). Among the subjective factors,
mention should be made of: multiplication of thdeos in the field geography (a
higher number of universities with geographical atépents) and the temptation of
getting more easily a diploma than in the field esfgineering or exact sciences
(mathematics, physics, chemistry, and biology).
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Introduction

The present revitalization of the Romanian geogyaphhe general context of the
higher education and scientific evolution is du¢htto its involvement and recognition as a
science able to contribute to an exhaustive anttsyatic analysis of the territory and to a
better substantiation of the decisions taken foetter territorial development.

Such a position has to be accompanied by an inogeessponsibility of the actors
in the Romanian geographical education, and ofirkétutions teaching geographers and
able to get involved in the research. However, treatest challenge is the very
acknowledgement of the geography contribution #® ghistainable spatial development.
Therefore, the forthcoming response of the Romagiagraphical higher education will
be highly decisive either for its ascension or uecin the future. Practically, that is the
very key of a geographer’s being recognized or @ma as a professional, given his/her
proper education according to the market demands.

Several characteristics of the present legal frame

In the first five years after 1990, the Romaniaghler education evolved very
rapidly and chaotically (lanos, 2004), due to thHofving reasons: absence of a proper
legislation; very high demand versus low offer {fiefons in the number of places in state
universities); emerging conditions for private wsities being created, similarly to any
private company; intervention of the decision-makésr repairing the abuses recorded
during totalitarianism; and pressure exerted in nagkedging the diplomas and
confirmation of the doctor’'s or university degraasthe education institutions preparing
party activists. The legislation in the field hamtinuously improved and several general
characteristics can be distinguished.
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Complying with the European Union recommendations on a unique space of the
higher education. The Romanian geographical education is in fultreesuring process
since the whole Romanian education has to implerttentso-called “Bologna process”.
The first series of the*1cycle graduates — following the new three-cycleuicttire:
Bachelor's (3 years), Master's (2 years), and dattdegree (3 years) — finished school at
the end of the academic year 2007-2008. The impitatien started with the adoption of
the Law on the structure of the academic curri¢@l@04) that completed the Education
Law no. 85/1995. The education quality law, adopte®006, brought some new elements
able to continue the improvement of the systemafssuring the curricula quality at all
levels and got rid of the elements that mixed it up

Distortions generated by a superficial legislation promoted for the image of the
national-level decision-makers. A general confusion, determined by the academic
regulations promoted after 2005, partially compmedi the implementation of a three-
cycled education. The following elements are werthmerating:

a) Structuring the T cycle according to specializations, not to fieldgcording to
the Government Decision on the Bachelor's degreleldiand specialization, the
1% cycle is structured on specializations — in dieagrent with the general
recommendations made for the implementation of “Ba&logna process”. Had
such recommendations had only specified the Backettegree fields, without
restricting the academic education with imposedcigfieations, the curricula
would have opened new vistas for the graduatesllbyeans. They would have
received a general education in a broader fielt ¢bald have enlarged the range
of further specializations by vocational, reseacinterdisciplinary masters;

b) A too limited range of the optional disciplindsrespective of the Sior the 2°
cycles, the students have too few options for ikeiglines they are interested in
and only in their field of study. The optional edtional offer restricts the wish of
the students in a field to acquire knowledge intaaofield they feel attracted to.
Likewise, because of the present budgeting systxtra credits, above the
minimum promotion threshold, are only allowed wgtteat difficulty;

c) Incoherence of the teachers’ training system thaesdnot offer a “teaching
profession” At present, the secondary-education teachemargained through a
unitary, continuous, and coherent system able tdirtn a teaching profession.
Inconsistent accumulation of credits in tiecycle (30 ECTS) and in thé®2one
(the remaining 30 ECTS), or after that, is highbntra-indicated for the way in
which the teaching practice is made and the graduatidactic qualities are
assessed,;

d) lllogical transition, by governmental decision, tbe programs of master and
doctoral studies,before having graduates of the previous cycleésiciThe
consequence of such a distortion is the first sesfedoctoral graduates in 2008,
according to the Bologna-type provisions, althotlgh first master graduates (the
2" cycle according to the same system) will have inbththeir diplomas in 2009
only. Just another characteristic of the Romantraace by leaps and bounds in
an attempt to demonstrate that the decision-makees determined to start
promoting reforms “even before the absolutely nsags conditions have been
created!” In fact, the PhD students who had to detepthe dissertations that had
committed themselves to do succeeded with greatrteffonly. Such a rush,
logically unjustified, was generated by the decisi@f those education officials
who wanted “to write history”. Unfortunately, othstate bodies as well failed in
understanding the prejudice against the Bolognaesyghat imposes a certain
unitary vision along the cycles.
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e) A unitary education system, with different units nnéasure The new legal
regulations, according to which the Education Lavaw no. 85/1995) was
modified, created an inconsistent vision on thehbéigeducation system as a
whole: there is a difference of opinion between phivate universities and the
state ones, respectively. Moreover, the two-hean@dagements, certified by law,
rest with the universities. Beside the rector, mensity may also have a president;
unfortunately, their competences frequently overl&ich a management, in
which, more often than not, two leaders have différattitudes, can only have a
negative impact on the university performancesukh a structure is met in few
state universities only, in the private ones it basome the rule.

The different units of measure, met in the two /@ universities (state and
private), make the process of the curricula evanatather difficult. The agency created
for assessing quality (Romanian Agency for Qualissurance in the Higher Education —
ARACIS) is independent and is still growing up againing experience. The legal frame
coordinating its activity is extremely contradigtof~or instance, private universities are
favored since their didactic staff may include eathged professors (no age limit). On the
other hand, the didactic staff in the state unitiesscannot be older than 70 (the retirement
age is 65).

A short history of the geographical higher education

Following the Second World War, the geographicafjhbr education was
extremely dynamical and unambiguously focused. IUFB9 it was mainly oriented to
cover the teaching staff requirements in the seagneducation (Pop, 2000). In the
evolution of the geographical specializations thabiity and instability intervals
alternated. Instability characterized the 1948-18&50d. Geography was combined either
with history or with natural sciences — biology geology. Geography had two distinct
qualifications: hydrology (five-year courses, wiffaduates in 1958 and 1959) and physical
geography (five-year courses, with graduates in12669). After 1968, the geography
specialization (four- and five-year courses) wasated and it has continued up today. For
a while, it coexisted with history-geography spéz#ion (three-year courses, until 1984).
The first series qualified in geography — a foreigmguage (English, French, German, and
Russian) graduated in 1982 and the last one gradim?008.

The number of the students in the field increasepréssively in the 1950s and
1960s, decreased suddenly after that, and recaadeahstant level then: less than 100
graduates per year between 1971 and 1993. Accotditige territorial distribution, they
were enrolled in the three great universities mfthld: Bucharest, Cluj-Napoca, andgila

An evolution model of the Romanian geographicalcadion after the Second
World War would identify several bifurcation knotdetermined by important political
decisions. Therefore, there was a first very speriod, 1945-1948, when the geographical
education continued the interwar tradition. The ¢adion Reform in 1948 was an important
landmark, when all the interwar university teachexere excluded to be replaced with
communist activists, the greatest part of them sthipers of the ex-Soviet Union. The
quality of those teaching in university suddenlgpjyed, since famous professors (Simion
Mehedini, Vintila Mihailescu, lon Conea, and others) were replaced bygrskry school
teachers from all over the country. At the samestithe curriculum was radically replaced
by another, containing new courses of study (ggigraf the socialist countries, Soviet
Union geography, political economy, Marxism-Lenmisetc.). Some others, such as
cultural geography, geopolitics, human geography, eere removed. The physical
geography courses were kept, even multiplied.
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The first important opening in the new structur@egred much later, in the mid
1960s, when the Soviet Union geography and Mantiemnism courses were eliminated;
the latter was replaced by scientific socialism. tAe end of the 1960s, a course in
geography of the population and human settlemerds imtroduced. The subsequent
evolution was rather linear for almost 20 yeargjluhe end of the totalitarian regime.
Starting with the 1990-1991 academic year, theicule were significantly changed, and
some of the disciplines removed in 1948 were intoedl again: social geography, cultural
geography, geopolitics, urban geography, etc.

University autonomy allowed the geographical departts in Romania to
organize their curricula according to their teashevish of change, to the professors’
competence to implement a genuine reform bothlecsag and promoting the staff and in
the education process and scientific research.pidrehange took place in the geography
departments of the Universities in Cluj-Napoca aladi that reconsidered human
geography, rather marginalized during communisne®tiniversities went on with their
“tradition” of physical geography that was bett&affed and became more dominant in the
curricula.

After 1990, two stages could be individualized e Romanian higher education
(Rotariu, T. et all., 1997): a) a reparatory onghwwo well defined targets — to rehabilitate
social sciences and to largely promote all thehteecto higher positions; b) a renewal one
in an attempt to align the teaching process withEropean one. Geography experienced
both stages: both a certain rehabilitation of hurgaagraphy, seen as a social science (a
bourgeoisie science during communism), and a reheff@t. The process has been also
prompted by the increasingly frequent contacts hef Romanian geographers with the
specialty milieus in the developed countries thad @mphasize how important the human
geography studies are. This explains the equildmatf the two geographical fields in the
profile universities of Cluj-Napoca andsiathe promotion, from the very beginning, of a
balanced structure in the new geographical depatsnén other university centers
(Timisoara, Craiova, or Consta), and even a slight change in the most conseevatie
in the geographical field, that in Bucharest.

Dynamics of the number of students and university teachers in the

geographical field

In the last academic year of the totalitarian regi{t989-1990), there were about
400 geographical students at a national level simtg 100 used to be admitted each year.
These figures were unchanged during the 1974-1@80d) thus creating a shortage of
several thousands specialty teachers. In villagesnlyy their place was taken by
secondary-school graduates, hence the very podityqaathe primary-school graduates.
However, the things were better in the secondanpalcwhere geography was taught at a
high level indeed. On the one hand, that explaitied great number of graduates who
wanted to study geography (there were 20-25 stafiasatilable place), and the very good
grades got by the first rejected candidates. Howewentioned should be made that higher
education during communism was generally resergedl gelect few. The extremely small
number of places granted by the state for eactl el to an extremely tough competition
among candidates (Damian and lanos, 2002).

The number of geographical students kept increaaiyreached an impressive
number in 2006-2007: 19 440 (Table no. 1). “Impxessis just the word because
Romania has more geographical students than othamtries with a higher number of
inhabitants (lanos et al., 2005). The USA, foramse, with 13 times more inhabitants than
Romania, has about ¥4 less geographical students.
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Table 1. Dynamics of the numbers of studentsgaaduates in the geographical field

Number of students
Year Total number of students of which: day Number of graduates
education

1989-1990 386 281 98
1990-1991 512 375 97
1991-1992 838 663 102
1992-1993 1589 1189 123
1993-1994 1682 1460 53
1994-1995 1878 1674 330
1995-1996 3659 2624 618
1996-1997 4417 3072 645
1997-1998 4853 4107 691
1998-1999 5396 4472 753
1999-2000 7009 6098 851
2000-2001 8212 6987 1182
2001-2002 9447 8063 1522
2002-2003 10326 8744 1820
2003-2004 13297 10528 1921
2004-2005 13585 11421 1967
2005-2006 15900 12950 2030
2006-2007 19443 13793 2555
2007-2008 18313 13501 ?

Source: Romanian Statistical Yearbook, 1991,...2008.

Such a figure was reached following three majomesjecharacterized by clear
fractures or milder transitiong.he first event took place in 1990, when the number of
places in all the three great universities haviegggaphical departments before 1989 —
Bucharest, Igi, and Cluj-Napoca — increased all of a suddér;second, following 1998
when, by changing the Education Law, the statearsities were allowed to charge tuition
fees; andhe third, after 2002, when part of the private universitieere accredited. The
first consequence of the totalitarian regime bdoppled was the re-establishment of the
geographical departments dissolved in 1975-198®tlrer universities than the three
traditional ones: The West University in Tigoara, University of Suceava, University of
Oradea, and University of Craiova. The Educatiom b@as modified in 1998 under the
pressure of the huge financial problems met byRbenanian universities. There where
even cases when the universities had no resouncpayt the salaries of the professorial
staff. At the same time, the private universitiakhough officially permitted, were not
accredited and therefore the education qualitycoat be guaranteed. The pressure of a
great number of young people who wanted accesscaoleanic education forced the
Government, and then the Legislative body, to ergasthe possibility of recruiting fee-
paying students, within the university enrollmeapacity, for each of the specializations
existing in the structure of the state universities

That last measure, together with the universitiemd financed by institutional
contracts with the profile ministries, revivifietle universities economically. It was then
that a decentralization process started alongsidaaease of the university responsibility
in administering its funds. A higher autonomy, ey@mted sometimes, created a gap
between the funds administering freedom, the withtkactic/research process, and the
responsibility of the decision-makers. The effefasoritism manifested in appointing the
university teachers, a mediocrity atmosphere, eeglient law infringements.

Starting with 2002, gradually and by separated Ja\@sprivate universities were
accredited, and then in 2005, other 10. The adatimh increased the number of
geographical students as well. Only five of themehgeographical academic education:
“Spiru Haret” and “Hyperion” Universities, both Bucharest, “Vasile Golgi University
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in Arad (Baia Mare branch), “Dimitrie Cantemir” G$tian University in Bucharest (Sibiu
branch), and “Dimitrie Cantemir” University in Tard/iures.

Dynamics and distribution of the university centers with geographical

academic education

As already mentioned above, the territorial streeetof the Romanian geographical
education was extremely simple before 1989; thexeewonly three university centers, the
greatest in Romania: Bucharest, Cluj-Napoca, agid They were also the venues of the
three greatest Romanian geographical schools. liatedd following the removal of
totalitarianism, some other smaller universitiethwiigher education institutes before 1975
— specialized in training geography and historycheas for the countryside — re-created
their geography departments. Therefore in the 18 academic year, new geographical
higher education centers appeared, thus coveridg weographical areas: Tyoara for
the Banat, Suceava for Bukovina, Oradea fogdDia, and Craiova for Oltenia (Fig. 2).

At the same time, the first private institutes ebgraphical higher education were
opened in two private universities: “Spiru Harethilersity in Bucharest and “Dimitrie
Cantemir” Christian University, the Sibiu branch.

Starting with 1992, new state universities weraldighed, following Government
decisions; they included, from the very beginningcademic year 1992/1993 — geographical
departments: Valahia University in Targgei Gradually, some other geographical
departments were created, both in state univesgiienstata and Gal@) and in private ones
(“Vasile Golds” West University in Arad, with branches in Baia tdand Arad; “Hyperion”
University in Bucharest, “Dimitrie Cantemir” Univaty in Targu Murs).

Thus, the number of universities having geographi@eademic education
increased from three to 14, being grouped in 12arsity centers — closer to the potential
clients by a more equitable territorial distribuitio

The structure of these universities, according e humber of students and
ownership, indicates a greater weight with theestaniversities. The same dominant
structure is also characteristic of the teachetse—gap is definitely in favor of the state
universities.

Analysis of the teachers’ age structure shows & higerage in the case of the
private universities, where the professors retireather old ages (when the Senate of the
respective university finds it proper). In stateivensities, the age average is rather
acceptable. A decade ago, the age average in tteg lmas very high, but after the
retirement (according to law) of the main contingeh professors, aged 65-70, the age
average is less than 45.

Geographical curricula

Physical geography-dominated traditionEhe Romanian geography inherited a
structure highly dominated by physical geographye Totalitarian regime was always very
reticent on the development of human geography ¢toaid have revealed numerous
distortions of the “harmonious development poli¢giplemented all over Romania, for
example. Likewise, too many geographers specialineluman geography could have
determined a transition from the geography of paftpah, settlements, land use, and
industry (tacitly agreed upon, by the a posteiimrolvement in the development processes)
to the social, political, electoral, cultural, eggeography. Since the works in these fields
were risky for the then regime, such inoffensiveggaphical branches as those dealing
with the analysis of the space natural componest® ywromoted.

The mentioned structures were inherited in demgcraied therefore it was
expected for the physical geography representaiivesaditional centers to promote a
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policy for supporting it, mainly in the strongly meervative universities. If the universities
in Cluj-Napoca and ki were more dynamical, achieving a balance betwdentwo
geographical branches, the Bucharest Universitycbasinued being centered on physical
geography.

In the new geographical departments of other Roamaniniversities, the
geographical studies curriculum provided a balanet¢id between the two branches from
the very beginning, thus explaining the spectacldap they made; for instance, the
departments of the universities in Timara and Oradea, mainly.

The Romanian Agency for Quality Assurance in theghdr Education
recommended, following extended debate of the ajpists in geography, that the curricula
structure should start from the work force dynamidss shows a relative saturation of the
market with secondary education teachers, butatilimportant demand in such fields as
tourism and tourist activities, urbanism and terii#tl development, territorial statistics,
hydrology, meteorology, cartography, and GIS. Tfee a new philosophy should be
formulated for the curricula. The majority of fatet or profile departments start
structuring their 1 cycle curricula from the specialization of thedeer; thus, the graduate
often accumulates incoherent, useless, or evemazhatory knowledge. However, there is
a new trend, rather obvious, in which the decisitakers in the field start from the
competences, volume, and structure of the knowled@fécycle graduate should have, to
continue the % cycle, and to get integrated into the work-forcarket, respectively.

General structure of the curricularhe general structure of the curricula follows
the structure of the academic year, with two seensst six weeks each (the latter one is
usually 2—4 weeks shorter). The average numbéreotlasses/week is 22—-26, ranging as a
function of the geographical school orientation apeécializations. According to law, the
ratio between the classes and applied activitiek:Is with a slight deviation of 20%
depending on the specialization.

The curricula are structured at two levels: oneesakinto account the
specialization/field ratio; the other, the conttiba of the included disciplines and training
the graduates’ competences and abilities. In thendo case, the structure includes
fundamental disciplines (the tough core of thedfigeography), specialization disciplines
(students’ orientation to various specializatiors)d complementary disciplines; the last
ones include disciplines in varied fields meant elosure the graduates’ more rapid
integration into the work-force market. In the éattase, the disciplines are grouped into
three categories within the above-mentioned triemimpulsory disciplines (considered
essential for a®Lcycle graduate in the field), optional (that eeathle student to choose a
certain specialization), and facultative — tryiogeincourage the student’s predilection for a
certain field or set of disciplines.

The ARACIS specific standards for th& dycle in the field geography consider 14
basic disciplines, covering almost equally the Salds physical geography and human
geography. The specialization disciplines rangaveenh 7 — for cartography — and 17 —
tourism geography. The other specializations inglutie following: hydrology and
meteorology — 11, territorial planning — 13, andgmphy — 15 disciplines. There are 4
complementary disciplines (general geography, goaty, GIS and remote detection,
demography), plus the foreign languages and phiysaiaing.

According to the specific of the geographical s¢heach department and faculty
can introduce some other disciplines considerezl/agit to the graduates’ training, in view
of the regional or local needs, as well. The spieagon disciplines recommended for the
field geography and grouped around specializatians suggestions only, and have
produced a qualitative discontinuity in relationtbh@ descriptive tradition of the Romanian
geography exclusively focused on training geograghghers in the totalitarian regime.
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In keeping with the ARACIS recommendations, a @utim structure includes
compulsory disciplines and practical activities hwia total of 150 credits (minimum
standards — 83%) or 120 credits (reference stasdard0%);the rest of 30, 60 credits,
respectively, are taken from theptional segment, at the student’s free choice. Although
the optional disciplines are rather difficult toganize, they should assess the didactic and
scientific results of the university teachers, pssibility of doing postgraduate studies in
master’s degree programs, and the requirementieinvbrk-force market, as well. The
number of students in the optional study groupsishoomply with the norms in force; the
selection will be made according to the resultsigathe previous year or to some other
differentiating criteria (the results in some othiisciplines related to the main one, for
example). The student’s genuine possibility to cleoone of the suggested variants, so that
30, or 60, respectively credits could be get adogrtb his/her wish, is an important aspect
indeed in evaluating the curriculum structure.

Thegeneral structure of a curriculum includes the following types o$dplines:

a. fundamental (50-60%), defining the field of study attended d&gch student,
which will be structured around compulsory, optipmad facultative disciplines;

b. specialization (25-30%), mentioning the compulsory, optional, dadultative
disciplines; these disciplines orient the studerthe professional or/and scientific
aspects proper to the Bachelor’s degree;

c. complementary (10-25%), mainly from the fields belonging to eixand natural
sciences, grouped in compulsory, optional, andlfative disciplines.

The curricula include distinctly, with associatededit points, the students’
practical activity. It takes place compactly or modularly, for 2—3 ksestarting with the
second year of the Bachelor's degree studies. @&s#tme time, considering the specific of
the disciplines requiringield activities, they are either included in the practical activaty
in the practical works of some disciplines; in faéer case, the student will be exempt
from the usual activities in classes or laboratfia a period equivalent to the time spent
during the respective field activities. The curhicu distinctly contains thereparation of
the degree paper, with a corresponding number of credits, but noertban 15.

The 2" cycle, represented by the master's studies programsjdaslabout 50%
of the ' cycle graduates. Generally, three types of suolgrams could be individualized:
research, interdisciplinary, and vocational. Thstftategory, the widest one, attempts to
detail research in geography (more thorough studiggography), in tourism geography
(the most frequent ones center on tourism and megialevelopment or on tourist
management), in territorial planning (managementrbéin and rural localities, strategies of
territorial development), in environment geograpfiganagement of the coast areas,
dynamics of the sub-air space, changes in the @mwvient and development), etc. The
second category is met accidentally, and the e is not clearly defined yet because the
present legislation acknowledges only sport andradters to be vocational. In fact, there
are very many masters with no scientific or intscgilinary character (those training
execution specialists: hydrologists, meteorologisastographers, GIS specialists, etc.).

The curricula structure for the master's programes la common core of
disciplines — resuming some of those taught whenBachelor's degree lasted 4-5 years
and left aside when the 3-year cycle was initiatattj some new ones, specific to each
master’s study program.

The 3" cycle functions within the doctoral schools, establishe@005, only in the
universities that have, by Minister’s order, thghtito organize doctoral education in the field
geography. There exist five doctoral schools in Boiar University of Bucharest, “Babes-
Bolyai” University in Cluj-Napoca, “Alexandru loa@uza” University in lai, University of
Oradea, and later, the West University in Fwara. The first year is dedicated to completing
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the specialty knowledge and initiating in reseasid the following two to further research
for preparing the doctoral dissertation focusedaaspecific subject. There are day-doctoral
courses that last 3 years and extra-mural onesarsy

Response of the Romanian geographical education to the society needs

The geographical departments or faculties seemetanhinly focused on training
teachers for the pre-university education; howetler majority of the graduates work in
other fieldsthan education. Such orientation of the “graduates’ productiondtber fields than
education makes geography a very attractive filelds explaining the students’ option to it.

On the one hand, the geography attractivenesspkiard by the range of its
specializations, and, on the other, by the exigtesfca market still needing specialists in
such fields as: territorial planning, tourism, neetdogy, hydrology, cartography, cadastral
survey, etc.

In 2001, a Government Decision stipulated the foilhm specializations in the
field geography: tourism geography, territorial miang, meteorology-hydrology,
cartography, environment geography, and geografdtgording to these specializations, in
2005, the job classification in Romania added til®Wing occupations: territorial analyst,
for graduates in territorial planning; tourism a4 for tourism geography; and
environment analyst for environment geography. & same time, according to a new
Government decision, the environment geography ialieation was taken over by the
environment science field. The term “field” is rathnappropriate since there are several
environment sciences, not just one. Therefore, fiell should have been called
environment sciences.

However, due to the 3-cycle structure of the Romwareducation, a part of the
above-mentioned occupations are only valid afteraster’'s graduation. Rapid updating is
a must so that the graduates in the field geograplhyot be hindered in looking for jobs.

An extremely fruitful field is territorial planningln Romanian, the meaning of
territorial planning is different from English wieeno such specific term for “organizing”
the territory exists. Following discussion amongg@aphers and urbanists (specialists in
the territorial organization included) the relatibetween the two concepts was clearly
individualized. Territorial planning was defined eluding all the specific operations
preceding the elaboration and implementation ofténgtory organization plan at different
levels. All these versions are finalized by working local, regional, or national
development strategies out of which the decisiokermawill select one. That version will
then be the guide used by the team responsibldréoring up the territory organization
plan, according to the decision-makers’ option &mohing to good account part of the
materials lying at the strategy basis. In this wthe urbanist will be able to better
concentrate on building the territorial organizat@an or the urbanism plan.

The Romanian urbanists are flexible and aware that spatial development
involves interdisciplinary cooperation among sewdi@lds. Therefore, according to a
Government decision, some other specialists hageitfint to sign urbanism and territory
organization documentations, following certain gaares. Thus, a geography graduate is
allowed to be geographer-urbanist, provided thatafithe two routes is followed:

- after graduating the®Icycle they go on studying and prepare a masttrerfield

of territorial organization; a minimum work portiolis also required;

- if they prove that have worked in designing/reseateams, together with
urbanists, in at least 5 territory organizatiorudsanism plans and if they have at
least 6 years’ standing.
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This is an opportunity since the demand for urbanians is very high in all the
3300 Romanian communes and towns; likewise, thwsiuplans of territory organization
attract more and more students to territorial plagnspecialization.

Conclusions

Therefore, the system of occupations and the ctnpassibility of working in the
field of territorial planning plus other opportueg offered by the job requirements of some
central institutions in need of broad-minded sgiet&in the spatial development (statistics,
regional development — both central and at lowsel# explain the greater number of
geographical students in Romania than in the USKHe Tain questions raised by this
situation are the following: May the exaggeratechhar of students influence negatively the
quality of the geographical education? Do not tleggaphical departments lose their
credibility, disregarding quality because of an essive affluence of students? Does the
present budgeting system allow the transition t@arous selection of the inputs? Does the
professor turn into a mere clerk because of théffisgent time allocated to the research?

The answers to these sets of questions could bepie of a future paper or of a
debate because they depend on the way the higheatémh reform is going to progress in
Romania. At present, several bills are under dsous; they try to make some changes,
but the models suggested seem to be, in part stt ieadequate for the reception capacity
of the actors in the Romanian society and in tighér education.
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